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The  Effectiveness  of  a  Fhactional  Communication  Stinula.tion  Progran
For  Four-Year  Old  Children

Author:     Susan  Car.ol  Wheeler
Chairman,  Thesis  Committee:     Dr.  Edwa.rd  C.  Hutcbinson

A traditioml,  field  experimentalLcontrol  design was  employed in

this  study.    The  focus  of  this  study was:     (1)  to  determine  if  a  four-

yiear  old  child's  use  and  flmction  of  cormlmication  competence  could  be

expanded  in  a  period  of  three  months,  and  (2)  to  determine  if  the  4gg±£±

meat  of  Communication  in  Ehervdav  Situations   (ACES)   (Lieberman,  1979)

iras  an  effective  measurement  of  a  child's  use  and function  of  communi-

cation  coxpet,ence.

Both  groups  were  administered 4gES before  the  experimental  group

received  a  functional  communication  stimulation  pl'ogran  based  on  Tough'.s

(1976,1977)  and  Wood's   (.1976,1977)  dimensions  of  functional  cormurii-

cation.    The  control received no  pl.ogran  during  the  three-month  period.

After  the  completion  of  the  program,  both  groups  were  administered flEEE.

The  experimental  group I s  overall  functiona.i  commmication  compe-

tence  scores  on 4gE§ were  significantly higher  than  those  of  the  control

grolp.    The  results  suggested  the  progl`an was  an  effective  method  for

enhancing  a  child's  functional  communication  skills,  and  that 4§E§ was

a valid  iustrunent  to measure  tbe  progran's  over.aLll  success.
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CRAPTER  I

INTRODUCTION

AJ.though  speech  pa.thologists  have  been  conscious  of  their  obligation

to provide  diagnostic  and remediation  services  for  the  preschool  child,

the  demands  to  offer  programs  for  the  school-aged  child have  prohibited

speech  clinicians  from  developing  extensive  programs  for  the  preschool

child.     In  1978,  the  Education  Amendment  Piiblic  Lan  95-561   expanded  the

definition  of basic  a.cadenic  skills  for  the  child  in public  schools  to

include  I.eading,  arithmetic,  and  effective  communication,  both writ,ten

and  oral.    This  legislation played  a  significant role  in stimulating

speech  pathologists  to  implement  programs  to  enhance  oral  communication

skills  in  all  children  (_D`iblinske,1979).

However.,  the  preschool  child  ha,s  not  been  neglected  in  the  past,

decade. ty  early  educators.    During  that,  period,  numerous  pres`-fihool

programs  have  been  developed with  language  components.    The  majority  of

these  programs  have  focused  on  two  aspects  of  the  preschool  child:

(1 )  intervention  for  the  lou  socio-econ6mic  child  or  language  handi-

capped  child,  and  (2)  overall  language  growth  (.Beaker,  1968;  Biber  and

Minuchin,   1968;  Blank  and  Solomon,   1968;  Byrne  and  Shervanian,   1977;

Coleman  et  al.,19.66;  Durm,  Horton,  and  Smith,1965;  Englemarm,  S.,

thglemann,  I.,  and  Osborn,1972;  Evens,1975;   Graber  ar-d  Gunier,19.71;

Hewett,1968;  Jencks  et  al.,1972;  Johnson  and  ftyklebust,1967;  Ka.rnes

et  al.,1968;  Kluppell,1972;  Lavatelli,1970;  Lee,1975;  and  Rayder

et  al.,   ]9.71)i..

Few  preschool  prograns  designed  to  enhance  the  child'`s  langij.age

skills  have  focused  on  the  regular  or  average  child  (.ftyrne,  1965;



Goldman  and  Lynch,1971 ;   and  Resnick,1967).     Many  preschool  prograns

have  focused  on  overall  language  growth,  e.g. ,  morphology,   syntaLx,

vocabulary,  and  verbal  reasoning.    Few  preschool  prograns  have  been

developed with  a  focus  on  communication  skills,  e.g. ,  vet.bal  reasoning

(Wood,1976,1977).     To  aa.te,  little  research  has  been  done  concerning

functional  comnrunication.

Statement  of  the  Problem

Previous  research  indicates  that  little  research  has  been  done  con-

cerming  the  application  of functional  comunication which  is  an  important

factor  in developing  effective  skills  to  become  a  good  talker.    After

reviewing  several  preschool  stimulation  programs,  the  researcher  decided

to  develop  a  pl.eschool  progran  based  on  a  modification  of  Joan  Tough's

(1976,   1977)  dimensions  of  functional  communication  consist,ing  of :

(1)  uses  of  langua.ge,   (2)  dialogue  strategies,  and  (3)  communication

situations,  and  Barbara  Wood's  (1976,  1977)  format  for  role  playing.

These  four  ideas  were  combined  to  develop  lesson  plans  for  the  program.

An  evaluation  tool wa.s  needed  to  assess  the  effectiveness  of  the

program.    Previous  research  studies  have  either  used:     (1)  general

intelligence  quotient  mea.sun.es  (Bereiter  and  Englemann,  1966;  Blard and

Solomon,   1968;   Cullina.n,  Jagga.r,  and  Strickland,   197h;  Jones,   1970;

Ka.rmes,   1969;  Karnes,   Zehrbach,  and  Tesha,   1974;   Klaus  and  Gray,   1968;

La,vatelli,1970;  Mitchell,1967;  and  Weikart,  Deloria,  and  IIawson,1974),

or  (2)  overall  child  performance  (Caldwell,   1967;  Englenann,  1967;  and

Moss,1970)  to  assess  program  success.     However,  it  is  questionable

whether  these  standardized  tests  assessed  individual  preschool  pl.ogran

success   (Elliott  and  Kanii,1971).



The  4±g±§Sment  of  _C_ommm±cation  in  Eve_rr!da.v_ _S_i_tu_ati_onLgL±£E§±

(Lieberman,   1979).  was  recently  developed  on  Joan  Tough's  dimensions  of

functional  comnunica.tion.    Since  both  this  test  and  program were  based

on  the  sane  dimensions,  it was  decided. to  use  4§E§  to  determine  if  it

was  a valid  instrument  in measuring  a  child's  progress  in  the  pl.ogran.

Purpose  of  the  Stud¥

This  study was  designed  to  investigate  whether  a  four-year  old

child' s  functional  commmication  skills  could be  significantly  expanded

in  a  period  of  three  months  and  whether  the  4sEissment  of  C_o_rmun±£±tL±j2±

in  Etrerv.dan  Situa.tions   (ACES)   (Lieberman,   1979).   coul.d  be  a.  valid

measurement  of  the  effectiveness  of  the  program.

Sta.tement  of  the  Hypotheses

lfa.ior  froothesis

Preschool  children participating  in  a  functional  commmication

stimulation program will  score  significantly higher  on the  total  score

of 4gE§  than  preschool  children who  did not  participate  in  the  program.

Sub-Ifrootheses

1.    Preschool  children participa.ting  in  a  functional  communica,tion

stimulation program will  score  significantly higher  on the  Self-

Mbfointaining Use  score  of 4gE§  than  preschool  children who  did  not  parti-

cipate  in  the  progl.an.

2.    Preschool  children  pa.rticipating  in  a  functiorml  commmication

stimulation program will  scol.e  significantly higher  on  the  Directing

Use  score  of 4gE§  than  preschool  children who  did  not  participate  in

the  program.
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3.    Preschool  children participa.ting  in  a  functional  comunica.tion

stimulation progl`an will  score  significantly  higher  on  the  Socia.1  Use

Function  score  of 4gE§  than  children who  did not participate  in  the

Program.

4.    Preschool  children  pirticipa,ting  in  a  functional  cormunication

stimulation  progran will  score  significantly higher  on  the  Reporting  Use

score  of 4gE§  than  pl.eschool  children who  did  not  participate  in  the

Pr08ran.

5.    Preschool  children participating  in  a  functional  communication

stimulation program will  score  significantly higher  on  the  Logical

Reasoning  Use  score  of 4gE§  than pl.eschool  children who  did  not  participate

in  the  pl.ogram.

6.    Preschool  children participating  in  a  functional  6omrmnication

stimulation progl.am will  score  significantly higher  on  the  Predicting

Use  score  of 4gE§  than  preschool  children who  did  not  participate  in

the  program.

7.    Preschool  children participating  in  a  functional  communication

stimlation progran will  score  significantly higher  on the  Projecting

Use  score  of 4gE§  than preschool  children who  did  not  participate  in  the

Pr08I.an.

8.    Preschool  children pa.rticipating  in  a  functional  comunication

stimulation  progran will  score  significantly higher  on  the  Imagining

Use  score  of 4gE§  than prescnool  children who  did  not  participate  in  the

Pr08ran.

9.    Preschool  children participating  in  a.  functional  cormunication

stimulation pl.ogran will  score  significantly  higher  on  the  Rep-.resentational



Function  score  of 4gE§  than  preschool  children who  did  not  participate

in  the  program.

A_ssurot_i_9±±g __o_£_  ~this_   St_uar

1.     Joan  Tough's   (.1976,1977)  franework  system  coul.d  provide  a

foundation  for  designing,  developing,  and  implementing  a  functional

cormutcation  st,imulation program.

2.     Barba,ra  Wood's   (1976,1977)  format  for  I.ole  playing  coul.d  be

inter.related  with  Joan  Tough's  (1976,   1977)  franewol.k  system  of

conrmunication.

3.    Clinicians  could be  effectively  trained  to  a.dninister  the

Pr08ran.

h.    The  lesson  plans  that were  developed would  enha.nee  a  child's

overall  functional  communication  skills.

5.    4gE§  could  be  used  as  a  valid measurement  of  the  effectiveness

of  the  progran.

Limitations  of  this  Study

1.    This  program was  limited  to  a  period  of  three  months,  which may

not be  sufficient  time  to  facilitate  a  significant difference  between

the  two  groups.

2.    This  program was  linited  to  looking  at  only  one  educator's

dimension  of  functional  communica.tion  stimulation  for  the  preschool

child.

3.    The  subject  population was  limited  to  children  from  preschool

prograns  in  Boone  a.nd  Newland,  North  Carolina„

tr.    The  attrition  rate  of  this  study was  high  due  to  tjtie  i,hree-month

tine  perictd  between  data  collecting  procedures.



5.    The  results  and  conclusions  of  this  study  are  .i.imited  to  popu-

1ations  similar  to  the  one  from which  the  subjects  were  drawn.



CHAPTER  11

REVIEW  0F  THE  LITERATtJRE

Histolv  of  Preschool  Proer.am  Development

Two  types  of  preschool  prograns  emerged  in  the  late  1920's  and

early  1930's-nursery  schools  and  day nurseries.    The  pun.pose  of  nursery

schools  was  to  pl.ovide  a  learning  envirorment  for  the  child's  growth

and  development.    The  primary  objective  of  day.  nurseries  wa.s  to  provide

custodial  and health  care  services.    Di]ring  the  late  1930's,  the  Federal

goverrment  provided  the  first  funds  to  establish preschool  programs.

The  Works  Progress  Administra.tion  (`WPA)  was  esta.blished  to  provide  work-

ing mothers  with  a  place  to  keep  their  children while  they worked.

Shortly  after  the  WPA,  the  Lanhan  Act  PI.ogran was  established  which  pro-

vided  programs  to  tl.aLin  people  WOI.king  in  preschool  programs   (King  and

Sbeveus,1976).

In  the  19tro's  a.nd  1950's,  preschool  experience  uas  primal.ily  lirited

to  the  upper  socio-economic  class.    Early  childhood  education was  con-

sidered  an  advanta.ge  before  entering  the  traditional public  schools.

Attitudes  toward  preschool  prograns  changed  drama.tically in  the  1960 ' s ,

however,  due  to  publicity  arid  discussions  concerning  the  importance  of

early  learning  (.King  and  Stevens,1976).

In  1965,  the  Federal  gov.ermment  cl.eated  and  implemented  the  Hea,d

Start,  an  extensive  early  childhood  program which was,  charged with pl.o-

viding  low  socio-economic  children with  educationa,I  experiences  that

could  enhance  the  intellectual  development  of  these  childl.en  so  they

could  maximally  benefit  (Evans,1975).



Other  patterns  of  reseal.ch  were  being  investigated  in  the  mid  1960's.

Ma.ny  Federal  projects  were  financed  for  children  fl.ctn  lou  socio-economic

groups.     Evens   (1975)   sta.ted  ''the  name  of  the  game  in  the  1960's  was

early intel`vention for  educating  four-year  old  children with  an  occa-

sional  interest  in prograns  for young  children"  (p.  2).

±apigunge  in  PreschooJ.  Programs

Language  is  proba.bly  the  most  important  vehicle  through
which  the  child  is  educa.ted  and  enculturated.    I.amguage
is  also  a  common  vehicle  through  which  teachers  appraise
the  coofmitive  growth  of  t„he  child.    It  would  follow
then  tli.at  information  gained  from  theory  and  research
in language  and  development  is  vitally  important  for
the  early  childhood  educator.    Therefore,  it  is  not  sup-
pr]..sirig  i,hat  numerous  progl.uns  in  early  childhood     ,
education with  strong  langua.ge  components  have  been  de-
veloped  in  the  la.st  deca,a.e.    Many  of  these  pl.ograns
have  been  influenced  by  differing  theories  and  research
of  language  acquisition  and  development.    As  a  result
of  the  progl.uns  with  resefu-ch  conponents,  specific  t.ech-
niques  have  been  found  to  facilitate  specific  langua.ge

i;;:gr:h#§;i:efh±:::Rich::e::::r::r°:::::#:uiB::bour,
EaE±±E_Eg±±±Lpreschoe.1.Prog3r=eEa

The  beginning  formal  preschool  programs  were  based  on  Piagetian

and  Mont,essori  concept,s,  because  i,hey were  the  only  theorists  i,hat

offered  guida.nee  in  developing  a  comprehensive  education  program  for  the

preschoolel.  (.Pa.rker..   ]97h)..     I.a+.el.,   other  preschool  programs  wel.e  devel-

oped  to  enhance  a  child's  overall  la.nguage  cont,ent  and  language  function

on  various  conce.pts.

Presc..h`g£±Lpilgg¥|~8i:n£4.cj£S±£

Spodeck   (1973).   defined  program  model  &s   '!±n  idealized  foi.in  of  a

program  that  can  be  copied  or  em'iilated"   (.p.   29).     The  term  model  means

''a  represeri.i.,ation  and  ideal  constnii.,tion,  which  3dL`n.bifies  Jche  essentia~i



elements  in  the  program,  both  pr&c:tico.i  and  theoretical,  and  may

ident,ify relationships  and  interactions'.  between  those  elements"

(Spodeck,1973,  p.  29).    Models  cannot  be  evaluated  empirica.Ily  be-

ca,use  t,hey  are  ideal.    However,  models .can  be  a.ssessed  internally,

which helps  identify  significant  components  of  different models ,  as

well  as,  to  compare  various  models   (.Spodea,k,   1973)„

PI.escbool  progro.ms  have  been  developed  based  on  various  goal  ob-

jectives  and  teaching methods.    Bartlett  (1975)  defined  tuo  types  of

language  program  goals:     (.1 )  language  content,  which  includes  vocab-

ulary  and  syntax;  and  (_2)  language  function,  which  consists  of verbal

reasoning  and  interpersonal  language  use.

BaLrtlett  (.1975)  also  discussed  three  techniques  used  in  language

teas.hing:     (1 )  pattern repetition,   (.2)_  instructional  dialogue,  a.nd

G)  iapoverished interaction.    Pattern repetition  consisted  of  the

teacher  providing  the  model  and  the  child  I.epeating  the  model.    In-

structional  dialogue  consisted  of  the  child  COAV.eying  information.  from

questions.    Impoverished  interaction  consisted  of  role  play,  s`oc]..o~

dramatic  play,  and  story  dranaLtization.    Table  1   summarizes  the  progra7.iis

that wel`e  I.evieved  for  this  research  study.

Global  Preschool  Prc.:g=ggg

Global  preschool  programs  consisted  of  pi`ograms  that  focused  on

both. language  con+,ez]t  and  langua.ge  flmction.

Qgga;e-Orientedj,ctivitiesI.f+i..Iiea±p±;±gn£]±Lunrjj2|±±±±g±±±94L|progran,

developed  for  "disadrt-anta.ged"  children,  `.fas  to  prepare  children  for

effective  participation  in  public  schools.    The  p=ogran was  dev©1opc;id  tin

the  psycholinguistie  mocl.el.     The  ,specific  goa.i.s  o±`  .lhi s  prograJn  '.¢-ei.e:
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(1)  to  enha,nee  cognitive  development,   (.2)   to  develop  motivaticin  con-

ducive  to  learning,   (3)  to  acquire  effective  informa.i,ion processing

skills,   (4)  to  develop  a  positive  self-concept,   (5)  to  enh.once  social

and  emotional  development,   (6)  to  assure  motor  skill  development,   (7)  to

assure  parent  participation,  and  (8)  to  enhance  sta.ff  competencies.    The

authol`s  assumed  that  if  disadvantaged  children were  provided  appropriate

experience  in  a  preschool  setting,  then  the  cb.ildren 'wrould  develop  their

optimal  potential.    The  selection  of  language  content  consisted  of :

(1)  syntax  and  (.2)  vocabulary.     The  selection  of  language  functiori_  a.on-

sisted  of:     (1)  cl`ea,tive  thinking  and  (2)  directed  play  activities.

Activities  of  the  program were  taught  ty  instructional  dialogues  and

impoverished  interaction  (Karmes  et  al. ,1968).

The  Child  Curriculum  based  on  Piaget's  theory  of  intelligence  de-

velopment,  was  designed  to  provide  intellectual  stimut.ation  for  the  low

socio-economic  child  to  enhance  cognitive  growth.    The  cur.ricul.urn  ob-

jectives  consisted  of:     (.1)  language  skills,   (.2)  cognition  skills,   (3)

music  skills,   (4)  mathematica.1  skills,   (5)  science  concepts,   (6)  social

studies  concepts,   (7)  geography  concepts,  and  (8)  e(;oncmic  concepts.

Language  skills  were  taught  by  structured  lesson  plans  using  inst.,rmc-.

tional  dialogue  teaching  focusing  on  correct  syntax usage ,  escr,and:...ng

vocabulary,  improving  cognitive  ta,sks  by verba.1  I.easoning  and  encour-

aging  the  use  of  language  in  play  activities  (Coleman  et  al„   1966;  ar=ii

Jencks  et  al.,1972)..

!Ee_TBe_Snoz}Si]Z±_ TE§±±=eg±.±P±±g±J33:gg=a:m=JEEE|  wa.s  based  on  0.   K.   }foore

and  A.  R.  Anderson's  theory  of  social  psyehology`  art.d  J.   Pi&get's  theo:r..v.

of  intellectual  development   (AI'ango,   Cheever,   and  Nimnicht,19'77) a     'The

BEE  was  developed   to  instruc:t  lo-w  E!ocio-economic  minori.by  pl.esc..I,T,o{ilers.
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REP  combined  a  structured  learning  envirorment  with  a  child' s  independent

explora,tion.    The  basic  rationale  of EEE  suggested  that  three-  and  four-

year  old  cbildren  could  improve  academic  skills  if  educators  would  teach

children  in  the  classroom  at  preschool  ages.    The  objectives  of  the

EEE vel.e  the  development  of:     (1)  a  beaLlthy  concept  in  I.elationship  to

tbe  child' a  envirorment;  (2)  basic  intellectual  abilities  concerming

the  child's  senses,  perceptions,  language  ability,  and  conception  of

formtion  ability;  and  (3)  tbe  concept  of problem-solving  concerning

selection  of  content,  organization  of  content,  and  application  to  the

classroom.    The  objectives  interrela,ted  long.uage  content  and  langlrage

function ty  instruct,ional  dialogue  teaching methods  (Rayder  et  al. ,1971 ) .

Tbe  Bank  Street  model  was  designed  for  low  soeio-economic  children

and used  the  basic  assimption  tha.t  the  two  psychodynamic  theories  of

perspective  and  cognition  are  integl.a,ted with  learning  and  develop-

ment  theories.    The  specific  objectives  of  the  program were:     (1)  tc)  give

the  child  successful  and  challenging  experiences within the  environment;

(2)  to  give  the  child  opportunities  for  individual  teaching;   (3)  to

give  the  child  opportunity  to  expand learning;  and  (4)  to  give  the

child  freedom  to  explore  the  envirorment,  which  integrated  both  con-

tent  and  function  of  language.    Teaching was  focused  on  learning

centered  around  problem-solving  of  alternate  ansuel.s  instead  of  one

correct  answer,  which  could  be  considered  teaching  through  instruc-

tional  dia.1ogues   (_Biber  and thuchin,1968).

The  ±a¥a±_e|li  Eai=_lrJ±biljfiood_ _Currici]±_un±g rna,jor  goal was  to  assist

language  disadvantaged  cbildren  in learning  logical ways  of  thinking,

strec:sing  correct  syntax  usage  and  expanding  the  child I s  e3r.LL;i`ef5sive

vocabulary.     The  curriculum  Was  organized  in  three  components:
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(1)   classifica,tion,   (2)  number  and  space,  and  (3)  measurement.     Specific

objectives  for  each  lesson wet.e  given  in  terns  of mental  operations  and

language  models  through  the  use  of  repetition models  and  instructional

dialogues  (Lavatelli,1970).

The  _q_uid_e___f_o_r|an_gua.ge  and  Lis__tening  Dev_e_1_Qpmj2E±±  was  developed  to

instruct kindergarten and first  grade  children in public  school  special

education  cia.ssrooms.     The  program  was  based  on  the  experimental  ap-

proach  to  learning.    The  program  stressed  language  uses  for  naming,

conceptualization,  and  problem  solving,  and  is  divided  into  curriculum

units,  such  as  seasons,  family,  and  transportation  (.Graber  and  Guniel.,1971).

The  EsirL±iter  apd  E_nglemarm' s  Pro ff_a_p±  wa,a  developed  on  the  philosophy

that  ''the  major  handicap  of  disadvanta.ged  children was  their  poor  per-

formance  in  language  skills  and  other  cognitive  skills"  (Kluppell,    1972,

p.  324).    The  major  goal  of  this  program was  "to.  give  the  child  sufficient

language  ability  and  the  concomitant  conceptual behaviors  that  he  can

succeed  in  academic  endeavors"   (Kluppell,1972,  p.  32ly).     The  progran

empha.sized  a  structured method  of  teaching by using  various  ways  of

getting  the  child  to  participate  in  the  progran empha,sizing both  lan-

guage  content  and  language  flmction.    Also,  this  program  required

children  to  make  a  vel`bal  response,  regaLrdless  of his  interest  in  the

materials   (Becker,1968)..

EgE±§±±JjLrEQgrap_ was  designed  for  severely  disturbed  children

using  the  philosopby  that  children  lea.rn  on  the  basis  of  a hierarchical

developmental  sequence  col.isisting  of:    attention,  response,  ol'der,  ex-

ploration,  mastery,  and  a,chievement.    ITewett  developed  six  rules  for

teaching  language  content  and  language  function  in  the  cia,ssroom:

(.1).  to  develop  a  task. anal}rsis,   (2)   to  accept  small  steps,   (3)   to
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gradually  increase  demands,   (4)  to  stay within  a  child's  level  of  pel`-

formance,   (5).  to  structure  rewards,  and  (.6)  to  be  willing  i)o  modify

tasks   (.Hewett,1968).

The  Eia_bo_dy _La.ngun£L±QatoDment  kit__ _(_P_LEE|  was  originally  devel-

oped  to  "stimulate  language  use  of  educable  retarded  and  cultur.ally

different  children"   (Evens,1975,  p.160).    The  program  is  divided  into

four  prograns:     (.1)  level  P  (_for  mental  ages  3-5),   (2)  level  1   (for  men-

tal  ages  ly}-6+).,   (3)  level  2  (for  mental  ages  6-8),  and  (h)  level  3

(for  mental  ages  7+9±).    Each  level  attempted  to  stimulate  the  fol-

lowing:     (.1 ).  receptive  language  (_including  auditory,  visual,  and

tactual  senses)_;   (.2).  expressive  language  (including  voca.I  motor  skills) ;

and  (3)  associative  reasoning  (including  divergent  thinking,  convergent

thinking,  and  a,ssociative  thinking).    The  objectives  interrelated  lan-

gua,ge  content  and  language  function by presenting  activities  in  a

gene-like  atmosphere  using  instructional  dialogue  tea,ching methods  (_Durm9

Horton,   and  Smith,1965).

The  fia±gua.ge   anjitiearning  Disord=e_I_s___o_f= _the_  Pro-Academic  _Chi_1d  was   a

curr±culun  guide  to  promote  optimal  learning  before  the  child  res,ches

putlic  school.    The  guide  could  b®  used  as  either  preventive  lessons

with  regular  pre-school  classes  or  as  interventive  lessons  with  lan-

guage  delayed  children.    This  program  provides  assessment  techniques,

evaluation  for.ms,   and.  an  extensive  CLLT.:.iculun  guide.     The  curriculum  is

divided  into  developmenta.i  levels,  begir.-iring  with  levels  from  age  three

to  the  post-kinder'garten  level  and  implemerit.ed  lessons  ty  instructional

dialogues   (_Bangs,19_68).

TALKABQEEJ.£  major  objective  'v.fas   ''to  sti.mulate  and  bui.-Ld  ta,lk  i;hrough

the  tools  and  activit.ies  of  the  schc>ol  setting  (Pasananick,91976,  p.   5).
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The  progran  has  been  used  with  both  avel`age  children  and  "language

different"  children.    The  activities  were  arra.nged  in a  cognitive  lan-

guage  development  sequence  moving  from  simple  to  complex  lan.guage

activities  of  content  and  function.    This  program  wa.s  developed  on

the  concept  that  children  learn  by  "doing"  and  implemented  instructional

dialogues  and  impoverished  interaction  as  .the  methods  of  teaching

(.Pasananick,   1976)_.

Surmarv  of  Global  Pres_cLinol  Prograns

The  preschool  programs  ba.sed  on  content  and  function  of  language

were  originally  developed  for  the  low  socio-economic  child  or  the  handi-

caLpped  child.    The  prograns  were  developed  on  different  theories,  but.

the  objectives  of  the  prc)grams  were  the  sane--to  stimulate  content  and

function  of  language.    These  programs  focused  on  a  globa,llangunge  stimu-

lation program rather  than  a  specific  component  of  language.

La±rm±age__ _a_9±±=e_nt  Pres chool  Pr_o¥im±

Language  content  pl.eschool  prograns I   objectives  focus  on  vocabulary

expansion  and  correct  syntarc  usage.

The  Disbar  Instructiona_i  S¥st±QgE±(_P_IS_Tap_i Was  designed  for

severely  educationally  handicapped  childl`en, . especially  in  language  con-

tent  focusing  on  or  increa,sing  a  child's  expressive  voca,b.ulary  and

correct  syntax  production.    The  program  wa.s  developed  to  direct.  se-

quenced    learning  tasks  in  language,  nath,  and  reading.    The  basic

teaching  stoat,egy  of  DISTAR  was  highly  structured  pat.bern  drills  using

pl`inciples  of  benavior  modifica.tion  (Engelmarm,  S. ,  Enge]mam,  T. ,  and

Osbol.n,   J.,1972)„
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The  _£o_hms_o_I-_-L!fi[ktsE±±Ls;±JE=2g=ag   (1967)   wa,s  developed  for   ''children

witb  delays  in  langua,ge  learning  (who)  ha.ve  a.uditory  or  expressive  lan-

guage  deficiencies"   (.Byrne  and  Shervanian,1977,  p.  232).    The  rna,terials

and  exercises  were  divided  into  three  basic  definitions  of  language  dis-

ordered:     (.1)  a.uditory  learni.ng,   (2)  verbal  comprehension,  or  (3)   ex-

pressive  la.ngunge  taught  by  I`epetition  models.    Johnson  aLnd  Myklebust
"assure(_d)_  that  generalized  auditory  comprehension uill  precede  expres-

sive  language",  (Byrne  and  Shervanian,   1977,  p.  232-233)„

The  Association  Method wa,s  originally  developed  for  the  "aphasic"

child  ty  MCGurmis   (1963).     The  major  objective  of  this  program  was  to

create  a method  of  directing  a  child's  attention,  before  teaching  the

child  an  expressive  vocabulary.    The  program was  developed  on  the

assumption  ''tha,t  motivation  and.a.ttention  are  ineutricably  tied  together;

if  the  child  goes  through  the  attention-gett,ing  exercises,  he  will  be

motivated  to  learn"   (.Kluppell,1972,  p®   322).

Lee   ( 1975 )   developed  the  _±E__i_e_I_activejg±g±±ggs=J)_e_vel_apment_  T_ea_c_h=±pg

method  ''based  on  the  child's  grammatical  status  and  as  such  is  especially

suited  for  his  needs"   (.Byl.ne  and  Shervanian,1977,  p.  2trl )..     Included

in  this  progi.an was  an  ev&luntion  instrument  to  a.ssess`  a  child's  syn-

tactical  structure,  'thich  consisted  of  analyzing  a  spontaneous  language

sample.    This  gave  the  t,eacher  a  baseline  to  what  syntactical  structures

should  be  exphasized.    The  stimulation  lessons  consisted  of  stony'-

centered  activities  to  tea.ch  ta.rget  syntax  structures.    This  program

was  centered  around  stories  which  could  ''ut,ilize  exroeriences  and, flate-

rials   .   .   .  faniliar  to  children"   (Byrne  and  Shervanian,1977,  p.  £.Iyl)_.
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§±±g!g2a;I.]r   of_ _ I_a_nguafe_ _ _C_ontent   P.res_c_h_o_a_1   Prog±a=Lm£

Language  content  preschool  prograns  have  been  developed  for  language

handicapped  children.    These  programs  a.re  highly  structured  and  use  repe-

tition models  as  the  method  of  teaching.

LanfouagsLFllncti o]i. E±s±phool  _Pr.gffaE±

Language  function  preschool  prograns I  objectives  focus  on  verbal

reasoning  and  interpersonal  Pea,soning.

The  E=±marv  Edr[catio_n_ _PI.o,i.ect  _(PEP| wa.s  developed  on  the  theory  of

cognitive  competence.    The  £EE wa.a  developed  to  instruct  the  preschool

child  in  the  following ways:     (1)  learning  pl`e-academic  skills  he  needs

to  acquire  before  entering  school,   (2)  learning  skills  in  a hierarchical

development  sequence,  and  (3).  lea.ming  basic  skills  well  before  moving  to

a higher  level  of  the  progran.    The  cur.ricullrm  objectives  of  the  EE

program was  to  develop:     (.1)  perceptunl-motor  skills;   (2)  conceptual

linguistic  skills;  and  (3).  ol.ienting  and attending  skills  to  enhance

functional  language,  botn verbal  rea,soning  and  inter.personal  reasoning,

by  stluctured  and  unstructuned  a.ctivities  (.Resnick,  1967)L.

The  T!±±Lorial  AQPLroach._t_o__I_a_nLg=±±a_ge__ProgrLg±  was  ba,sed  on  th.e   assump-

tion  that  disadvantaged  children need  consistent  guida,nee  in verba.i

reasoning.     Blank  and  Solomon  (1968)  developed  a.  ''total  enrichment"  pro-

gran  for  language  with  disadvantaged  children.    Einphasis  in  the  program

was  placed  on  language  instructional  dialogue  rjt`r&tegies  tct  promote  ques-

tioning  and  to  guide  thinking.

Barbara  Wood   (_1977)   pl.epared  the  ale_v£±gp{g§p±Lo£ Ftlnct,ioria~1  go_ngu=u:±3|±i=

£e±±g±_p__g_ig_Fp=eL±gLn_Q_i_e_a__:=_Grades  Pre-K  -  6  program  for  t,he  regular.  classroom.

This  progran  was  designed  f-or  ro].a-p.I.aying  activit,.i.es  focusing  on
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cormunica.tion  stiuations  based  on real  life  and unreal  life  situations

using  impoverished  teaching  instructions.    The  progra,in was  developed  on

the  following  goals:     "(1)  a  total,  articulated  progran  of  communication

instruction;   (2)  a  framework  which  teacher.s  may  use  in  designing  appro-

priate  instructional  experiences ;  and  (3)  an  experiential,  pa.rticipatory

instructional  envirolment"   (.Wood,1977,  p.  9).

Surmem[__Qf  Langua.gQE±pctiopjg:Le school  PI.oar.ans

Language  function  preschool  prograns  have  been  developed  for  both

the  regula.I  child  and  the  kandicapped  child.    These  programs  encouraged

question  asking  and  verbal  reasoning.

Other  Preschool  Prog±a±g

Other  preschool  programs  have  been  designed  that  do  not  promote

language  content  or  language  function,  but  do  promote  the  phonolog]..cal

aspect  of  language.

The  Chil_d  _Speaks_  was  designed  as  a  speech  improvement  program  that

was  implemented  by  the  regular  c].assroon  teacher.    This  progran  empha-

sized  the  correct  production  of  consonant  sounds  through  the  following

steps:     (.1 )  identifica.tion,   (_2)  list,ening,   (3)  discrimination,   (+).  pro-

duction,  and  (5)  ca.ray-over.    The  teaching method  involved  repetition

model,  instructional  dia,logue  and  impoverished  interaction  (.Byrne,  1965) .

The  £9±4Ea±I±rL€EJ±23±±4£=and _ _a_Vmbols  I)|s|Es±2ELm£±±zH±!  i.Jas  developed

for  childl.en  ages  4-+  to  9  years  old.     The  najctr  objectives  of  this  prog:fanj

were:     "(.1)   to  produce  speech  sounds  accura.tely;   (2)   to  recognize  the

visual  symbols  for  these  sounds;  and  (3)   to  understand  and  tise  i.he

sounds  of  the  language  in  their  various  relationships  in uords,  sen-

tences,   and  contextual  speech"   (Goldman  and  Lynch,197] ,   p.  vii-]cx:`L)_.
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The  program  was  developed  on  the  theory  that  "an  awal`eness  of  speech

sounds  oa.n  be  best  developed  in  children with  visua.i  stimulation  and

auditory  stimulation"   (Goldman  and  Lynch,1971,  p.  x).     This  program

was  originally  developed  for  normal  children  between  the  ages  of

3  yea.rs,   8  months  and  5  years,1  month   (Goldman  and  Lynch,1971) .

Sirmarv  of  Other  Programs

Other  language  programs  for  the  preschool  child  have  been  developed

on  other  components  of  language  besides  language  content  and  lan-

gua,ge  function.     Both  The  Child  speaks  and  the  GoldmanTLm_c_h±H±±  were

concerned  with  correct  phonological  production.    Both  of  these  prograns

were  originally  developed for  stimulation with  the  average  child.

Overall  Strmarv __of  the  PI`eschool  Progra.ms   .

The  majority  of  thes'e  programs  were  developed  for  the  low  socio-

economic  or  language  disadvantaged  a,hild,   such  as:     (1)Game-Oriented

Activit.ie_a_ ..for  Le.a.rni±g]=]±±r±Lqu±l}m,   (2)   CHILD  Cur.riculun,   (3)  Es£E9±±

_s.ive.  Educa.tional  Program,   (4)  Bank  Street_.Cc)±±§ge._.Qf  .Fdllcatioqg±

Development,   (5 )   E.ereiter  a.nd  Englena:g±±Jj=__ErQgrag±,   (6)   E±±g±±a±_ Approa±Qh

to: .... Lqpguqg§j=gg=gng,   (7)  ±a±[±±plli.' a  Early  Childhood  Cunric}il}}p,   (8)

g±±ide_  for  Lanff±g±gg.__g±pd  Listening  Developpept,   (.9)   Peabody  I,ang.uage

Development  Kit,   (10)  Q±g±a±jgg±g±±g±±gpg±£][§±§m  Prograp,   (11 ).  Johason=

lfitlcleb+is±£±Q£±aee,   ( 12).  4s±±siation  M9±bQ4,   and   (13)   Iuterae±±rslaEgI±afi±

Development  Teaching.    Other  programs  were  origina].Iy  designed  for  cul-

turally language-different  children  and  the  average  child,  such  as,

(1 )  Efng!±a8enfn4Ifa£5±±±8P±±£±£±Esue£L±±£I££rd£±£sp±gT£±±±§  and  ( 2 )

TAI.KABQE!.     A  few  of  these  progr.ans  were  developed  for  the  avera.ge  child,

such  as :     ( 1 )  £±iEaH±iE£±±£±±±±p±±e±i±±±t   (2)  2£iEs±9Bpe±±L2|E±:±£±±Qn±±
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QQgp±]g±±j2a±±g±±jgppg=tencies :... _  qrq.Qej5_ ..Pre.¥=±,   (3)   Child  SDeedcs ,

and  (4)  fi2|4Eg±Erm£±_LSounds  a±n§£][g±Eg]s. _.I)eyelopment.  Kit.     FTom  the

review  of  these  pl.eschool  programs,  it  seems  tha.t  educators  have  empha-

sized  programs  for  the  low  socio-econoriic  or  language-disa.dvaritaged  child

over  the  last  ten  years.    Very  little  emphasis  has  been  placed  on  stirm-

1ating  the  "average"  child's  language  or  conmunication  skills.    It

appears  mol.e  research  studies .need  to  develop  prograns  tha.t  can  enhance

the  average  child's  commurLication  skills.    After  reviewing  these  pre-

school  programs,  it  was  decided  that  a.  preschool  progran would  be

developed  to  enhance  the  average  child's  functional  communication  skills

ty  using  Joan  Tough's   (1976,1977)   and  Barbara  Wood's   (1976,   1977)

dimensions  of  functional  communication  competence  as  the  ba.sis  of  the

Pr08ran.

ELro_gran_.PgJIelo_pg!Qn±

This  progl.an  was  developed  on  the  folloriring  dimensions:     (1 )  u,ses  of

language,   (2)  die,logue  strategies,   (_3)  communication  situations,  and

(4)  role-playing  situations.    These  four  dimensions  mere  interrelated.

and  conbined  to  develop  lesson  plans  for  the  progr`an.

Uses  of  Funci,i cir.al  Coz]rmimication

Toug!.1  (.1976)   developed  a  framework  system  to  rJ.esci.ihe  gin  lises  of

functional  comnunicatic}n.competence:     (1 )   self,-in.aiiit:iiiLir.g,   (2)   directirig,

(3)   reporting,   ()I)   .I.ogical  reasonir`;g.,   {5)   pi`ed`+;.3.ting,   art+a   (6)   pro."

jecting.     In  1979  Ijieberman  added  thc`,  i`isT}  cj£'  ima.gil-ling  to  be  il`!.clutled

within /this  framewcr.k  system.     Ijieberm.an   (.1979)   alE;o  develcTted  opeltat,ion€i-I.

definitions  for   the   seven  functi.ol).a,1  I;sGs   of  col-;Lr!.uns.cat,ion   {.A,?..ipendi¥  A).
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Q±a|oque__ Str±
Joan  Tough  (1976,   1977)  has  studied  commnication  skills  of  i,I.e

preschool  child.     Her  book,  Eg±!s±±gngp§je±rq±ng  (_1977)  w&tg  developed

to  pl`ovide  educat,ors  with  guidelines  to. facilitate  corml`mrication  skills

of  the  pl`eschool  child  through  the  use  of  dialogue  strategies  during

comrmmica.tion  situations.

Tough  (1977)  def]..ned  dialogue  strategy  as  ''referring  to  the  dif-

ferent  ways  of  commenting  a,nd  questioning  that  the  teacher  can  use"

(p.  27).    She  has  divided  the  dialogue  strategies  into  five  major  com-

ponents :

1.    Q±±£E±in8hJ2±±±9g]±S£±=a±sgsr  -are  utterances ,
questions,  and  comments  that  set  the  child's
thinking  towards  a  pa.rticular  topic  and use  of
language   .   .   .

2.   EE±±±eLrf±=a±§g¥ - are utterances
that  are  used  to-enable  the  child  to  in,eve  towards
an  extended  interpretation ....'  3.     En£gm±ngLei±±9gise_ __f2_I_r_aL!±g3[  -are  the  means  by`

which_  the  child  is  given  information,  explana-`
tions,  and  I.acts  a,s  he  needs  them ....
Sustainin -  are  Comments  that
support  the  child  to  assure  him  of  the  attention
from  his  audience   .   .   .

5.    £9E£±I±fl±n8LD1±±±Qff±e_i±±=a!£ffi:  -are  utterances

::o::::gi:lgp:::i:±::#i_;,9;;,ap:12;:28;fore

Q=±SE:E±g2gJ2in±gg}±§J±±±a±sg][.     The  basic  function  of  the  orienting

dialog'ue  strategy Ltas  to  ha.ve  the  child  focus  on  the  activity  tha.i,  the

teacher  was  preseni;ing  for  the  lesson.    For  example,  if  the  lesson  `theifie.

was  ''water  play",  the  i.eacher  may  start  the  lesson  by  saying  tttoday'  we

are  going  tQ  play  in  w`q.ter.    Let's  be  care.ful  not  to  splash  the  w&t,er

out  of  the  {3ontainer  on  each  other."    iris  st,~.rat,egy  encour.a.ge,d  the  chi]Ld

to  think  about  a  sLiecific  topic,    It  allowed  the  child  to  respond  +fit,h

know-ledge  o£`  the  topic,  `\`rhich  ga-v.e  the  teacher  ini.orma.tion  concerning
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the  child's  awareness  of  the  subject.    Here,  the  teacher  made  a  de-

cision  as  to  how  to  present  the  activity  (Tough,1977).

_Enabli,ng  Dialogue  Stl._a.tegy.     The  enabling  dialogue  strategy

encouraged  the  child  to  express  ideas  ind  knouledge  of  the  activity  that

was  presented  in  the  lesson.   .The  enabling  dialogue  strategy was  di-

vided  into  three  subdivisions:     (1).  follow-through,   (2)  focusing,  a,nd

(3)  checking.    The  follow-thl.ough  stra.tegy  allowed  the  child  to  give

details,  explanations,  a,nd  justificat,ions.    The  focusing  dialogue  strat-

egy directed  the  child's  attention  to  a  specific  activity.    If  the  child

aLppeared  not  to  be  paying  attention,  the  teacher  focused  the  child's

attention by verbally  directing  attention,  e.g. ,  ''That  an  I  doing?"

The  checking  strategy helped  give  the  child  a  chance  to  supply  infor-

ma.tion  omitted  or  incorrectly  said with  the  first  reply.    the  teacher

may  ask  questions  such  as,   ''Did  you  really  mean  .   .   .?"  or  ''That  else?"

(rough,   1977)_.

_Informing  _Dia_1ogue___S_tr_a_i_ejH[.     This   strategy  was  used  when  the

child  needed  an  extension  of  the  idea  tha.t  was  expressed.    The  informing

strategy helped  provide  the  child  with  information  the  child  seemed

Pea.dy  to  receive.    Here,  the  tea.cher was  a.ctively  teaching.    For  exanple,

if  the  tea.cher  said,   'tNane  some  thing;`s  that  are  liquids  besides  water,"

and  the  child  responded,  "ice'',  tbe  teacher  may  explain  that  liquids  can

be  things  we  drink,  like  milk,  orange  juice,  or  tea  (Tough,  1977)...

§]±g|aL±P±!]fl_D_i_a_1_Qg]±+ej±E±r_g±eg¥.     This  stra.tegy  a.ssured  the  child

tbe  teacher  was  listening  to  the  response.     The  teacher  made  encouraging

comments  to  the  child,  so  t,he  child  felt  free  to  continue  the  response.

Also,   i,he  teacher  used  positive  I'einforcement  staterments  such  as,   ''That

Was  really  good,"  ''Please  go  on,"   ''i,ha.t  was  interesting,''  or  "please  t.ell
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me  more."    Non-verbal  positive  reinfol.cers  wel`e  used,   such  as,  a  smile,

a  nod  of  the  head,   or  intonation  of  the  voice   (Tough,1977).

£g!±g±±±§igg .Dialogue_..Strat.e_gy..     This  strategy  iras  used  to  bring

a  specific  activity  to  a  close.    It wa.s.  also  used  to  conclude  sections

of  the  activities  within  the  lesson plan,  to  conclude  a  topic  and  to

indicate  a  topic  change.    For  example,  the  teacher may  say,   "I  did  not

]mow  water  could  be  so  muck  fun.     Now,  we  need  to  clean  up  before  we  go

bback  to  class"   (.Tough,   1977)„

Slrmmarv.  of  Dialogue  Strategies

Dialogue  strategies  were  implemented  at  a  spontaneous  level.    Clini-

cians  were  trained  prior  to  the  ppogl.an  concerning  the  use  of  dia,logue

strategies.    Each lesson  plan  gave  the  clinician  suggestions  for  the

orienting  and  concluding  dialogue  strategies.

Cormunic.&tion  Situations

Tough  has  also  developed  a  framework  to  provide  tea,chers  with  an

approach  to  stimulate  a  preschooler's  way  of  thinking  and  using  la.ncquage

during  3rjrmurric9,tion  situations.    She  has  divided  these  into  five  trypes

of  situations :

1. Situati -  help  a  child  to  i,hink
about  the  reasons  for  I.ules;  they  ask-childr`en
to  I.eflect  on  their  our  beha.viour  and  to  r6spec.b
the  needs  and  rights  of  others ....

2.    £±£}aL_Situa_t_±{2ng  -  refer  to  any  a.ctivity  that  the.
ch].,1d  pursues  for  the  pleasure  of  the  &e,tivity
itself ,  rather  than  for  any  spec,i.fie  out,come
from  it ....

3.    .RL£IiLresent'at,ion  Sit,uationL£  -the  child's  attemp+,s
to  mould  or  ca.rve  figures  of  sceries  in  various
materia,ls,  his  at,tempts  to  make  models  of  vari{::us!
objects,  using  woc>d,   paper  constlThction  kits,   or
''waste"  mat,erials  are,   in  the  same  way,   e£.fort,a
to  reprf.isent,  some   object  or   situation  Twr}.'iich  .r+Gis
talten  his  .i.nterest,....
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S.i_tuations  -  the  child  and  the
teacher  together  are  inqijiring  into  the  world
around  them,  exploring  it,  and  learning nope
about  properties  of  matter,  and  the  ways  in
`urhich  things  work ....

I;E!E3ffEg£EE=:f;=E£5E::1¥;5:g:g;e`the
listens,  projecting  into  the  characters  of
the  story  and  following  any  sequence  of  action
(Tough,1977,   p.1h2-143).

!4a±g±gemend  .Situati„g±g

Management  situations  were  situations  in uhich  the  clinician  e]c-

Plained  why  certa.in  rules  were  necessary.    For  e3cample,  sharing

materials  or  turn  taking  during  a  situatic>n.    This  type  of  situation

was  inplem`ented  by  the  olinician  on  a  spontaneous  level  (Tough,  1977) .

Play Sihations

The  objective  of  the  play  situation was  concerned with  "the  quality

of  the  experience  that  children  enjey  and  not  the  production  of  any

permanent  object  or  learning  of  particu:La,r  skills  or  facts"  (Tough,

1977,  p.142).    The  play  situation was  considered  a  free-choice  situa-

tion  that  the  child  decided what  the  outcome  of  the  a.ctivity was  and

not  the  teacher.    The  teacher's  prina.ry  concern  was  to  have  materials

ova.ilable  for  the  child  to  st,imulate  the  activity.    Play  situations

were  not  implemented  during  the  lesson  plan,  because  it  seemed  children

would  best  benefit  from  structured  situations.    Role-playing  sitlra,tions

bhased  on  Wood's   (_1977)   format  were  implemented.

Barbara  Wood  (.1977)  developed  a  format  for  a  child's  participation

in  communication  situations  by  the  use  of  role  playing.    Wood  (_1976)+  de-

fined  role  playing  as  ''an  act,ive  form  of  instruction  .   .   .   (which`)

children  enjoy"   (p.  302).     According  to  Wood  (1976)i   commnication

situations  can  be  either  real  or  unreal  events,    Wood  (_1976)   suggested
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the  follorfug  for  selecting  a  cormmication  event:    (1)  participants,

(2)  setting,   (3)  topic,  and  (4)  task.    The  participants  were  concerned

with who  are  the  people  in  the  drama  play  and  itho  was  going  to  be  who.

The  setting  was  concerned  with  where  a.nd  when  the  event  was  going  to

take  place.    The  topic  was  concerned with uha.t  subject  was  going  to  be

discussed.    The  ta,sk  wa.a  concerned with  the  role  of  each person  partici-

pating in the  play.

E§p±e s enta_ti on  Situat_i_Q_n_a_

The  representa,tion  situation uas  defined  as  "ty  the  outcome;  that

is,  it  is  a  representation  in  some  form"   (Tough,1977,  p.1h2).     The

child  attempted  to  represent  some  object  or  situation  by  the  use  of  ob-

j.eats,  paper,  cl`ayons,  picture  drawing,  playndough,  or  "waste"  matel.ials.

In  this  activity,  the  child was  constructing  something.    Discussions

consisted  of  explanations  of  the  construction,  reasoning  of  how` the  ob-

ject was  constmcted,  wry the  object was  constructed,  and  prediction  of

events  to  take  place  during  the  representational  activity  (_Tough,1977)..

Investigation  Situations

The  investigation  situation wa.s  concerned with  "exploring  and

learning  about  the  Hay  things  work and  the  properties  of matter"  (Tough,

1977,  p.   143)..    This  activity was' centered  a.round  properties  of  similar-

ities  and  differences,  such  as,  fruit,  vegetables,  and  clothing  (_Tough,

1977).

±±g:teningL_a_n_d__I_nL±±pretation=S_i_tT2_a=t±i±E±

This  activity  enabled  the  child  to  make  inter.pretations  of  stories

ty verbal  responses  or  role  playing.    This  activity alloued  the  child

to  project  into  the  feelings  and  I.eactions  of  himself  and  others  (Tough,

1977) .
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Sunmarv  of  Cormunication  Situations

These  situations  consisted  of  a.ctivities  which  teachers  could use

to  enhance  a  pl.eschooler's  verbal  communication  skills.

-    Lesson  Plan  Fo:rmat

Two  basic  lesson  plans  were  developed:     (1)  lesson  plans  for  com-

munication  situations,  (a)  representation,  (b)  interpretation,  and

(a)  investigation;  and  (2)  lesson plans  for  role  playing.

I]esson  Plan  Fol'mat  One

The  lesson  pla,ns  for  Communication  situations  consisted  of  (a,)  repr.e-

sentation,   (b)  interpretation,  a,r`.d  (a)  investigation  and `.tere  design.ed

with  the  following  components:     (-1)  theme,   (2)  activity,   (3)  action,

(4)  instruction,   (5)  bridge,  and  (6)  target.

The  theme  was  concerned  with  the  total  activity  a.nd  desc'f:;..bed  +,he

subject  that  was  discussed.    The  activity was  concerned with  the  i,ype

of  communication  situa,tion  thai]  was  presented  dun`ing  the  lesson  p].&n.

The  action  described  to  the  teacher  what  materi8,1s  were  needed  dun.i.F`g

the  activity.    The  instruction  gaLve  the  teacber  guidelines  &s  to  .wrh&t,

type  of  questions  to  use  in  the  activity.    T1.ie  elinicia.ns  were  encoiuraged

to  ask  other  questions  and  could  vary  the  lesson  depending  on  i,:±ie  gpo-L].p

needs.     The  bridge  gave  the  teacher  guidelines  a.s  to  what  rei`ponse  wg,rj

expected  of  the  c=riild.    If  the  children within  the  group  coul.d  not

supply  response  simi,1ar  to  the  bridge,  the  teacher  would  use  tli::`.  ill.`fc!r..ii-

ing  dialogue  strateg./  to  explain  and  teach  .the  correct  response.    The

target  was  the  furic`.tional  communication  use  response  that  w8.s  expected.

For  example,  Figure   1   shows  the  target  response  for  Questifjrj.  ?.  is  LR-a.

Th.e  cliniciat}  could  .refer  to  the  guideline  of  the  uses  of  functional
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comrmnication  and  know  the  target  response  was  logica.1  Pea,soning--

explaining  a  pl.ocess   (Figure  1).

Lesson  Plan  Two  was  designed  for  role-playing  situations  based  on

the  use  of  imagining.    The  forma,t  consisted  of:     (1)  theme,   (2)  activity,

(3)  scene,   (4)  topic,   (5)  task,   (6)  setting,   (7)  participants,   (8)  ori-

enting  a.udience,   (9)   chara.ctel.a,  and  (10)  facilita.tor.s.     The  theme

consisted  of  the  subject  that was  discussed.    The  activity  explained

the  communication  situation  presented.    The  scene  described where  and

when  the  event  took  place.    The  topic  focused  on  a  specific  them.e  of

the  lesson.    The  topic was  similar  to  the  orienting  strategy because

it  oriented  the  group  to  the  topic  of  discussion.    The  ta.sk  was  a  short

story  to  explain  the  role-playing  episode.    The  setting  explained

where  the  activity  took  place.    The  participants  were  the  children who

role  played  the  activity.    The  characters  consisted  of  the  people  in

the  story.    The  orienting  audience  consisted  of  question  asking  after  the

story was  read.    The  characters  were  the  people  in  the  story.    The

facilitators  were  oorments  that  the  characters  might  ha.ve  said®    The

facilitators  were  used  only  if  the  participant  could  not  think  of what

to  say  (Figure  2)„    After  the  role-playing  communication  situation,  a

listening  and  interpretating  activity was  implemented  by  Lesson Flan

For.mat  One   (Figure  3).

£I±EE£±=iL±2i±eJis£±E±±nEgEa!

The  lesson  plans  intel`I'elated  four  dimensic>ns  concerning  funt}tional

communication  competence:     (.1).  uses  of  languege,   (2)   dialogue  st,..rategies,

(3)  communication  situations,  and  (h)  role-playing  situations.    I.hese

four  activities  were  combined  for  ti,fenty,  thirty-minut,e  lesson  plar\.a  fctr

the  progran  (.Appendiy.  D}.
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Figure  2:     Lesson  Forma.t  Two

THEME :

AOTIVITY:

LESSON:

SCENE:

TOPIC:

TASK :

SETTING:

PARTICIPANTS:

ORIENTING
AUDIENCE :

Noisy  Things

Role  Playing

Ten   (.Page  3)

Wcking up  the  ba.by  during  nap  time.

Playing a  radio  too  loudly.

Mom  tells  Lyrm  and  Traey/Tracie  to  play qliietly

:::::et£:v:aFak:::h¥:8n:SsS:::Pthe:F:abidb:::h¥£/
sister  Jack/Jackie  bag  just  fallen  asleep.    tryrm
wants  to  play with  the  radio.  . He/she  likes'  to  dance
to  loud music.    Traey/Tracie  tells  himAer  not  to
turn  it up  too  loudly.    Mom  is  coming  in  the  den.

At  bone  in  the  den.

;g:i-bi:::::!::£;:i;sJ:::j`!i:i?:c%::a:::y(-:::ther/
1 .    What  are  the  cbildren  going  to  play with?
2.    Who  is  taking  a  nap?

CHARACTERS                                                                   FAG I L I TAT ORS

Tra:fry/Tr8;I:he

Mom

Play quietly.

I  want  to  play  the  radio.
Let's  dance  to  loud  music.

Don't  tul.n  it  up  so  loudly.

Why  is  the  baty  crying?
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After  reviewing  several  preschool  programs,  it  became  appa,rent  that

rna.ny  of  these  programs  were  also  involved  in  research.  studies.     The

nex:t  section will  discuss  evalua.Lions  in  regard  to  preschool  prograns.

Eva,luntions

''The  general  purpose  of  (.an)  evaluation  is  to  determine  whether  or

not  what  is  expected  to  happen  has  happened  or  is  happening''   (.Patterson,

1971,  p.  809)..     Therefore,  evaluations  are  used  to  assess  the  student's

success  or  failure  of  the  program  objectives.    An  objective  can  be  de-

fined as  "an  intended  outcome  for  learner  as  a  result  of  certain  exper-

iences"   (_Tuckman,19.75,  p.13)..     Scriven  (.1967)  has  subdivided  the  term

evaluation  into  two  components:     (_1 )  formative  evaluations  and  (2)  sunma-

•bive  evaluations.     Scriven  (_1967)_  described  a  for.rna.hive  evaluation  as

taking place  during  th,e  curricul.un,    According  to  Scriven  (.1967) ,  defi-

ciencies  of  the  curriculum  can be  identified  during  the  process  of

the  curriculum  and  adjustments  can  be  made.     Scriven  (.1967)  described

a  summative  evaluation as  an  over-all  evalua.tion  in  order  that  general

conclusions  can  be  made  regarding  the  over-all  progran.    A  program  can

be  involved  in  either  a  summative  or  formative  evaluation,  or  both.

Sol.iven  (1967)  further  suggested  tha,t  curriculum  evaluations ,

whether  formative  or  sunmative,  must  include:     (1 )  interrelationship

between  the  progl.am  objectives  and  cont.ent  of  in,5t,ruction,   (.2)  inter-

relationship  bet.ulreen  the  content  of  insi,ruction  and  evaluation  ins-brunent,

and  (.3)  intel`relationship  between  the  program  objectives  and  the  evalua.-

tion  instrument.    According  to  Scriven  (1967) ,  the  most  di.{Aficult

criterion  for  program  evaluations  t.ct  follow  is  the  third  or}e.    One

reason  is  because  programs  tend  to  have  a  mixture  of  specific  a.L`jectiveso
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For  exanple,  Ta,ble  1  demonstra.tes  that  70  percent  of  the  preschool  pro-

grams  reviewed  for  this  I.esearch  study  focused  on more  than  one  language

goal  objective.    As  shorn,  many  preschool  programs  have  had  broad  goal

objectives,  which has  made  it  difficult  to  effectively  eva.Iuate  the

child's  learning  in  a progran`.

The  Standford-Binet  Intelligence  Scale   (Terman  and Merrill,  1960)

and  the  _I_±linoi_s  T_est  _of_Psy_cholinguisti_c__ ib_±±±±±eg  (Mccarthy  and  Kirk,

1963)  were  origina.Ily  developed  for  diagnostic  purposes  to  evaluate  a

child's  intelligence  quotient.    However,  both  ha,ve  been used  to  assess

various  pl`eschool  prograns   (J}ereiter  and  Englemarm,   1966;  Blank  and

Solomon,  1968;  Cullinan,  Ja.gga,r,  and  Strickland,  1974;  Jones,   1970;

Karmes  et  al.,1968;  Karmes,   Zehrbach,  and  Tesha,197h;  Klaus  and  Gray,

1968;  Lavatelli,  1970;  Mitchell,   1967;  and  Weikart,  Delol.ia,  and  Lauson,

1974}.    Results  of  the.se  pl.eschool  evaluations  indica,ted  that  subjects

participating  in preschool  programs  increased  their  intelligence  quo-

tients.    But  did  these  tests  assess  the  progran  objectives?

In  the  1960's,  three  tests  were  designed  and  standardized  to  eval-

uate  preschool  program  success :     (1 )  E±gi.a..q_ong±p±jnyent.pg[  (Englelnarm,

1967).,   (2)  Preschool  Inventolpr  (.Caldwell,1967),  and  0).  Test  of  Basic

EXDerience   (Moss,1970)..     According  to  Kamii  and  Elliott   (_1971),   these

tests  wel.e  designed  with  common  goals;  but  it  is  questionable  whether

tests  could  really  evaluate  different  preschool  programs  developed  on

various  objectives.    Often,  standardized  tests  do  not  assess  the  ourri-

culun  goals.

Stake  (.1967),  suggested  that  standardized  tests  often  do  not  encom-

pass  the  scope  of  the  curriculum  goals  within  the  pl`ogran.     "The

evaluator  needs  a  battery  of  standard  opera.ting  procedur-es.    PI`ocedures
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depend  on  criteria.    Criteria  depend  on  rationales.    Rationales  depend

on  theories"   (Stake,1967,  p.   7)..

Scriven  (.1967)  stated  ''the  most  difficult  problem  in  tests  and

measurement  theory  is  the  problem  of  c6nstruct  validity"   (`p.  59),  which

is  concerned  with  whether  the.  test  measures  what  the  progran  teaches.

After  reviewing  several  research  studies  and  literature  concerning

evaluation  tools,   ib  wa.s  decided  to  iise  the  ±=s_sg_a_s_ment  of  _Co_ng±±±icatiorL

in  Everyday  Situations   (ACES).   (Lieberman,   1979)  to  assess  the  success  of

the  functioml  communication  stimulation  pl`ogram.

4gE§  (_Lieberman,   1979)  was  designed  to  elicit  spontaneous  langua.ge

from  a  child  and  was  based  on  Joan  Tough's  (1976,   1977)  franework  systen

of  uses  and  strategies  of  communication.    Past  studies  ha.ve  evaluated

programs  in  regard  to  intelligence  quotients  instea.d  of  th.e  progran

objectives.     Since  both the  program  and  4gE§ wel.e  developed  on  the  sane

dimensions  of  functioml  communication  competence,  it  was  decided  to

eva,luate  the  program participants  and  non-participants  on ACES.
1`

Even  though 4gES is  a new  instrument,  the va,lidity  and  relia.bility

studies  have  confirmed  tha.t 4gE§ is  a valid  and  reliable  instrument

(Peebles,   1980;   and  Hill,   19801.

The  construct  and  concurrent  va,1idity  studies  were  done  and  did

demonstrate  4gE§  to  be  a  valid  instrument  lpeebles,  1980L.    Hchever,

criterion validity,  i.e. ,  "indicates  the  extent  to which students  who

have  Had  training  on  the  objectives  being  measul.ed  score  higher  on  a

test  of  those  objectives  than  students  who  have  not  had  training"

(.Tuckman,   ]975,  p.  2ho)_.     Since  the  traditional,  experimental-control

group  study  fits  into  the  mold  of  criterion validity,  this  ,Study

at,tempted  to  look  a,t  the  criterion  issue  of  4£E§.



CHAPTER  Ill

PROCEDURES

Introduction

The  participants  of  the  study  are  identified;  the  research  design

is  discussed;  the  program,  instrument,  and  data.-collecting  techniques

used  in  the  study  are  described;  and  the  statistical  procedures  employed

to  treat  the  data  are  explained  in  the  following  sections.

Par_ticiDa.n±gjLn_==tbe_,_S_tu_dy.

Criteria  for  subject  selection  uere:     (1)  must  be  4  years,  0  months,

to  4  year.s,   11  months  old,  and  (2)  must  be  enrolled  in  a  five-day-a

week  preschool  pl.ogram.     Sixteen  children  comprised  an  experimental

group.    A  control  gI`oup  of  18  children was  a,lso  assembled.

Ect)erimental  Group

All  children  enrolled  in  Preschool  Centers  A,  8,  and  a  were  eli-

gible  to  be  selected  for  the  experimenta.I  group,  providing  they met

criterion  selection.    Preschool  Center  A was  located  in  a university

canpus  setting.    Nineteen  children were  enrolled  in  this  program,  and

four  subjects  were  randomly  selected  to  serve  as  part  of  the  experimental

group.    Preschool  Center  8  was  located  in  a  church  setting.    Thenty-

three  children were  enrolled  in  this  progran,  and  five  subjects  were

randomly  selected  to  sel`ve  as  part  of  the  experimental  group.    Pre-

school  Center  C  wa.a  located  in  a  building  that  was  specifically  designed

for  the  center.    Thirty-five  children vrel.e  enrolled  in  this  progr.am,  and

seven  children were  randomly  selected  to  serve  as  pa.rt  of  the  exp;)eri-

mentl  group.

36
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Control  Group

All  children  in  Preschool  Centers  D  and  E were  eligible  to  be

selected  for  the  Control  group,  providing  they met  criterion  selection.

Preschool  Center  D  was  located  in  a  house  that  was  i,urned  into  a  pre-

school  program.    Twenty  children were  enrolled  in  this  program,  and  six

subjects  were  ra.ndomly  selected  a.s  part  of  the  control  group.    Preschool

Center  E was  located  in  a.  chum.ch.    Thirty  children were  em.oiled  in  this

progran,  and  12  subjects  were  randomly  selected  as  part  of  the  control

group .

Eesear_ch  _De sj=gE

A  traditional,  field  experimental-control  design was  employed  in

this  study.    Both  groups  were  administered  the  Assessment  of  Communica=

_t_ion _in_ _EvjLryday  Situa.±±gp;sL|±8E§|  (Lieberman,   1979.)  before  the  independe.nt

variable  (_the  program).  wa.s  manipulated.    After  testing,  the  experimental

group  received  a  functional  communica.tion  stimulation  program  for  three

months.    The  control  group  received  no  functional  communication  stimu-

lation  progran.    At  the  conpletion  of  the  program,  both  groups  were

administ,ered  ACES.     The  same  form  was  used  for  both.  the  before  and  aft,er

test,  i.e„  a  child who  received  Form  I  for  the  before  test  received

Form  I  for  the  a,ftel`  test  and  not  Form  11  or  Ill,    The  effect  of  the

progran was  determined  by  comparing  scores  of  communication  coxpetence

on  ACES  between  the  two  groups.

ib=£  Pro--re.-.?i

Twenty,   30-minute  lesson  plans  were  developed  on  Tough.'s   (.1976,

1977)  I.ranework  €}rstem  of  uses  of  language,  dialogue  strategies,   cormuni-

cati{tjn  situfti;icr.\£i  and  Bar.bar.a  Wood's   (1976,1977)   fl.anework  s}rstem  of

rfJ].e  Playing.
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Each  session  centered  around  a  specific  theme,  such  as  eggs,  water,

or  pets.    Sessions  Here  developed  on  the  situations  consisting  of  repre-

sentation,  investigation,  listening  and  interpreting,  a.nd  role  playing,

ba,sed  on  I'eal  or  urmeal  situations.    Each  lesson  plan  contained  either

one,  20-questioning  activity,  or  two,10-q.uestior)ing  activities.    Iiesson

plans  were  developed  to  give  tea,chefs  guidelines  for  the  lesson.    How-

ever,   teachers  T7ei.e  encouraged  to  change  the  lesson  to  meet  the  needs

of  the  childre`n within  the  group.    The  lesson  plans  were  developed  for

groups  of  five  to  seven  children,  ranging  from  h years,  0  months,  to

4  years,11  months   (Appendix  D).

Epleme_ntation_  of __r[=gg=aa

This  program was  implemented  in  three  preschool  programs  in Watauga

County.    Lesson  plans  tw'ere  carried  out  in  group  sessions  twice  a  week

for  30-minute  sessions.    The  program was  designed  for  small  groups  of

foul.-year  old  children.

StLEff

Pre-service  Training

A  pre-service  training  workshop  was  employed  to  discuss  the  develop-

ment  of  the  program  and  the  assigrment  of  I.esponsibilities  to  staff  members.

Staff  Members

The  staff  members  cc)nsisted  of  a  coordinator,  an  assistant  coordina-

tor,  and  nine  speech  pathologists.    The  coordinator  and  assistant

coordinator  were  responsible  for:    development  of  lesson  plans  for  the

program,  pre-service  workshops ,  in-se:rvice  workshops ,   consulting  with

the  eta,ff  members  from  the  preschool  centers,  and  consulting  with  the

speech  pathologists.    The  assistant  coordinator,  also  served  as  a  speech
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pa,thologist.    Nine  speech  pa.thologists  pa.rticipated  in  the  implementation

of  this  program,  siJc  gI.aduate  students  and  thl.ee  under-graduate  students.

The  nine  speech  pathologists  wel.e  randomly  assigned  to  a  center  twice  a.

week.    At  least  one  clinician was  assigned  to  a  center  twice  a week.    At

least  one  clinician  was  assigned  to  a  center  once  a week.

In-service  Training

An  in-service  training  program was  employed  on  a  weekly  basis  dur-

ing  the  impleme`nta.tion  of  the  program.    This  allowed  for  I.eview  of  the

lesson  plan  that  ha.d  been  carried  out  for  that week,  as  well  as,  to  dis-

cuss  the  lesson  plan  that  would  be  car.Pied  out  for  the  next  week.    Also,

this  allowed  time  to  discuss  problems  within  the  program with  the  entire

staff.

Test  Insti.unent

This  study used  an  overall  evaluation  tool  to mea.sure  the  effective-

ness  of  the  pl.ogram.     This  pl.ogran  was  developed  on  Joan  Tough's   (1976,

1977)  dimensions  of  functional  communication  competence;  and,   since

there  are  no  widely  accepted  standa.rdized  tests  to measure  functional

commulcation  competence,  it wa.s  decided  to  use  a  new  test. The  Assessqu

g2§n!  _of__Comuni_e;g±±gn±gJ]£gryday  SitH_aL±i_o_n±J4QE§|  (.Liebeman ,   1979 )

was  recently  developed  to  evaluate  a  child's  functional  communication

skills,  based  on  Joan  Tough's   (.1976,   1977)  franeuork  system.     Even  i.hough

4gELS.  is  not  a. widely  standardized  test,  the  validity  and  reliability

studies  have  demonstrated  that  it  is  an  effective  tool  to  use  with  a

small  sample  population  (_Peebles,1980;  Hill,1980). The  Assess`ment  of

Cormunication  in  EveHE§eLrL±qi_t=u=a=t`io_ns=   (Liebeman,   1979)   can  be  found  in

Appendix  a.



40

Due  to  the  neuness  of  the  test,  clinicians  involved  in  the  ±§E§

project were  requil`ed  to  attend  pl.e-service  tra.ining workshops  which

consisted  of:     (1)  discussion  of  Tough's  framework  system,   (2)  discus-

sion  of  the  development  of 4gE§,   (3)  s:vera.i  trial  administrations  of

4gE§,  and  (4)  uritten  testing. to  insure  all  clinicians  were  90  percent

accurate  in  administel`ing 4gE§  (all  clinicians  met  criterion) .

Clinicians  were  randomly assigned  to  administer  the  test  in  dif-

ferent  prescho,ol  centers  for both  the  before  and after  test.

A Wollensak,  portable,  audio,  tape  recorder  was  used  to  record  the

subjects'  responses  on 4gE§.    Before  clinicians  scored  tapes,  they  had

to reacb  a  95  percent  criterion  level before  scoring  occurred.    All

clinicians  met  the  level  of  critel.ion.    Clinicians  were  randomly assigned

to  score  the  tests.     Each. response  was  recorded  on  the  A§sessm_ent  of___CQ_F±

munication  in  Evervdav  Situations  thieberman,  1979)  score  sheet  (Appen-

dir c).

Statistical  PI.ocednre

For  the  purpose  of  treating  and  analyzing  the  data  obtained  from  the

study,  the  analysis  of  co-va.ria.nee  a.nd  t-test irere  employed.    The  0.05

level  of  significance  was  used  as  criterion  for  determining  significance

of  the  data.
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RESULTS  AND  ANALYSIS

A  total  of  3tr  subjects  (_16  subjects  in  the  experimental  group  and

18  subjects  in  the  control  group)_  received 4flES  before  and  after  the

manipulation  of  the  independent  variable  (the  program)..    4gE§  scores

were  recorded  for.:     (i)  the  seven  uses  of  functional  comunic&tion  com-

petence  (.Self-Maintaining,  Directing,  Reporting,  Logica,I  Reasoning,

Predicting,  Projecting,  and  Ima,gining) ;   (.2)  the  two  functions  of  func-

tional  communication  competence   (Socia.i  Use  and  Repl`esenta.tionaLl) ;  a,nd

(3)  the  overall  scores  of  flmctional  communication  competence.    The

resul.ts  appear  in  Appendix  E,  and  are  sunmrized  in  Ta.ble  2.    The  gain

scores   (Appendix .F)  were  computed  by  the  nunbel'  of  correct  responses

on  the  after  test minus  the  rfuber  of  correct  responses  on  the  befol.e

test.    On  all  functions  and uses,  the  mean performance  of  the  experi-

mental  group  exceeded  that  of  the  control  group.

The  two  function  scores   (.Social  Use  and  Repl`esenta.tional)_ and  the

overall  scores  were  analyzed  ty  an  analysis  of  co-variance  technique

(.Best,   1977)..     The  0.051evel  of  significance  was  us,ed  as  criterion  for.

determining  the  significant  level  of  the  data.    The  analysis  of  co-

variance  was  empleyed  because,  although  randomly  assigned,  the  control

and  experimental  groups  were  apparently not  equal,    The  results  of

the  analysis  of  eo-variance  is  reported  in  Table  3.    The  Social  Use  and

overall  score  proved  significant;  Representa.tional  wa.s  not.

Tbe  seven  use  scores:     (1)   Self-Maintaining,   (2)._ Direc,ting,   (3)  Re-`

porting,   (ly)  Logical  Reasoning,   (5)  Predicting,   (-6)  Projecting,  and

(7).  Imagining  `rel.e  analyzed  by  the  t-test  tea,haiciue  using  gain  scores.

41
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TABIE  2

Summary  of  Test  Results:     Gain  Scores

Range                         i                    S.D ,

SM
Experimental                               +1   -+7                    1[        ,                 .1.78
Control                                        -3  -+8                   1.72                  2.98

DR
Experimental
Control

-1   -+7                     2.18                     2.16
-5  -+7                    1.72                    3.89

SU
Experimental
Control

+1   -+12                   6.18                      3.35
-6  -+13                 3.th                   5.8h

RP
Expel.inental
Control

-1   -+11                    3.62                     3.38
-1   -ng                    2.94                    2.81

IR
Experimental
Control

+0  -+7                      3.56                      1..78
-3  -us                   1.72                   2.73

PD
Experimental
Control

-2  -+7                  2.5H                  2.2F
-5  -+8                    0.077                 3.40

PJ
Experimental
Control

io  -i6                   1.93                   1.98
-7  -+5                   0.83                   3.32

IM
Expel.imental
Control

+2  -+ly                     0.87                     1.45
-1   -+3                      0.16                      1.33

REP
Experimental
Control

Th  -+27                12.37                    5.74
-13  -+17                   6.16                     7.72

TOTAL
Experimental
Control

+8  -+37                18.56
-19  -+26                  9.61

7.00
12.10
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TABIE  3

Analysis  of  Co-val'iance

Social  Use

Source SS DF F SF

Covariates 339.754 1 20.815 0.000
Main  Effects 96.127 1 5 . 908 0 . 021

Representational

Source SS DF F SF

Covariates 2,557.675 1 33.907 0 . 000
Main  Effects 279.526 1 3.706 0 . 064

Total

Source SS DF F SF

Covariates 4,878.953 1 33.721 0.000
thin Effects 643.769 1 4.4h9 0.043
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The  0.05  level  of  significance  was  accepted.    Results  of  the  t-test  are

reported  in  Table  h.    The  uses  of  Self-Maintaining  and  Logical  Reasoning

were  signi.ficant.

Hrmotheses

Ma.ior  HVDothesis

There  is  no  significant  difference  between  overall 4gE§  scores  of

the  two  groups.

According  to  the  da.ta.  in  Table  3,  the  hypothesis  was  rejected.

Stlb-Hfrootheses

1.    There  is  no  significant  difference  between  Self-Maintaining

Use  scores  of  the  two  groups.

According  to  the  data  in  Table  4,  this  sub-hypothesis  was  rejected.

2.    There  is  no  significant  difference  between Directing  Use  scores

of  the  two  groups.

According  to  the  data  in  Table  4,  this  sub-hypothesis  was  not  re-

jected.

3.    There  is  no  significant  difference  between  Reporting  Use  scol`es

of  the  two  groups.

According  to  the  da.ta  in  Table  3,  this  sub-trypothesis  was  not  re-

jected.

4.    There  is  no  significant  difference  between  Reporting  Use  scores

of  the  two  groups.

According  to  the  data  in  Table  h,  this  sub-hypothesis  not          re-

jected.

5.     There  is  no  significant  difference  bet,ween  I,ogica:L  Reasoning

Use  scores  of  the  two  groups.



TABIE  4

t-test haalysis

t-value Level  of
Significance

2.65

0 . 422

0.639

2.28

1 . 586

0 . 000

1.47

0.05



46

According  to  the  da.ta.  in  Table  4,   this  sub-try']]c>.bhesis  was  rejected.

6.    There  is  no  significant  difference  between  Predicting  Use

scores  of  the  tuo  groups.

According  to  the  da,ta  in  Table  4,  this  sub-hyp.othesis  was  not  re-

jected.

7.    There  is  no  significant  difference  between  Projecting  Use  scores

of  the  two  groups.

According  to  the  da.ta  in  Table  h,  this  sub-hypothesis  wa,a  not  re-

jected.

8.    There  is  no  significant  difference  between  Imagining  Use  scores

of  the  two  groups.

Accol.ding  to  the  data  in  Table  ly,  this  sub-trypothesis  wa.s  not  re-

jected.

9.    There  is  no  significant  difference  between Representational

Function  scores  of  the  two  gI`oups.

According  to  the  data  in  Table  3,  this  sub-hypothesis  was  not  re-

jected.
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surmy,   cONCLusloNs,   spEcuIATIONs,   AND  REcommiDATIONs

SPREE
The  purpose  of  this  study iras  to  d6termine  whether  a  f`mctional

communication  stinula,tion  progran  could  significantly  expand  a  four-

year  old  child's  commmication  skills  and  whether  the  Assessment  of

_a_Qmmunication  in  Ev_ervda,y  Situations__flo_E_S|  could  be  a  valid  measurement

of  program  effectiveness.

A  field,  expel`imental-control  design was  employed  in  the  study.

Both  groups  were  administered 4gE§  before  the  independent  variable  (the

program)_  was  manipulated.     The  experimental  group  received  the  program

for  three  months.    The  control  group  received  no  program.    At  the  end

of  the  program,  4gE§ was  administered  to  both  gI.oups.

Conclusic;ns

The  results  of  the  progran  did  enhance  a  four-yea.r  old  child's

overall  functional  colrmunication  competence  skills ,  and  specifically,

the  function,  Social  Use,  and  the  uses,  Self-Maintaining  and  Logical

Reasoning.    Also,  the  results  indicated  that  4£E§ was  a valid  measure-

ment  for  the  overall  effectiveness  of  the  program.

The  information  from  this  study,  concerning  stimula.ting  a  four-

yeal'  old  child's  functional  comnrunication  competence  skills,  serves  as

va.1uable  infol.motion  for  both  speech.  pa,thologists  and  preschool  teachers.

Both  speech  pa,thologists  and  preschool  tea.chers  can  integrate  a  func-

tional  communication  stimulation  program  in  the  child's  regular

curriculum.    A  program  of  this  type  could  be  used  as  either  preventive

lessons  wit.h  regular  preschool  children  or  as  inte.rventive  lessons  with

commmication  disol'dered  children.

h7
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speculations

1.    The  theoretical  franework  for  ACES  wa.s  not  identical  to  the

program.    If  the  program had  been  identical  i,o  the  test,  the  results

might  have  shorn  a more  significant  difference  within  the  uses  and

functions  of  ACES.

2.     The  program  was  implemented  twice  a  week  for  a  period  of  30

minutes,  which may not  have  been  sufficient  time  to  facilitate  a  signi-

ficant  difference  in  the  uses.

3.    4gE§ was  administered  to  the  experimental  subjects  when  clini-

cians  were  becoming  faniliar  with 4gE§;  while  4gE§ was  a,dministered  to

the  control  subjects  at  a  later  date,  when  clinicians  wel.e more  familiar

with  the  test.    This  may  explain  the  difference  in  the  groups  on  the  be-

fore  test.

4.    The  majority  of  tests  was  scored  at  the  completion  of  the  study.

This  pl.olonged  interval  between  administration  of  the  test  and  scoring

of  the  test  might  have  had  an  effect  on  the  study.

5.     The  sane  clinicia,ns  who  administered  ACES  did  not  always  score

the  test  they  a.dministel`ed.

6.    Had  data  been  collected  weekly,  instead  of  at  the  end  of  the

study,  clinicians  may have  seen  a  difference  in  the  various  uses  of

functional  communication,  thereby  allowing  clinicians  to modify  lesson

plans .

Recommendations__.    I           _.  __'   __   _  i   _    _   _  _       .

F12rther  research  in  this  area  should  includei

1.    Duplication  of  the  present  study with  a  lal.ger  sanr]le  popula-

tion,
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2.    Analysis  of  the  communication  situations  the,t  can  best  enhance

the  four-year  old  child' s  functional  communication  skills.

3.    Analysis  of  the  dialogue  strategies  that  can  best  enh9.nee  the

four-year  old  child' a  functional  communication  skills.

4.    Developmental  study  on  the  functions  and  uses  of  communication

conpetence .

5.    Development  of  data  collection  procedures  within  the  lesson

plans .

6.    Development  and  implementation  of  a  daily  program  of  functional

communication  for  four-year  old  children.

7.    Development  and  implementation  of  a  structuned  training  program

for  functional  communication  stimulation for  clinicians.
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TOUGH'S    FR.AI\'lEWORK   F`OR    TIIE    CLASSIFICATION    OF    LANGUAGE    USE

1.        SELF`+\{AIT\T1'AINING

stra1L-gies

a.      Ref`er`r-.ing   to   needs
b.     Pr`otecting  the  self`  and  self-

interests
c..      `.Tustif.ying  behavior  and   claims
d.     Cr.iticizing  others
e.      Thr`eaLening  others

2.       DIRECTING

Str`ategies

a.     Moiiitor`ing  own   actions
b.     I)irecting  the  actions  of  the

self
c.     Dir.ecting  actions  of  others
d.     Collabor'ating  in  action  with

other,s

3.       REPORTING

Strategies

a.     Labelling
b.     Refer`ring  to  detail
c.     Referring  to  incidents
d.     Referr`jng  to  the   sequence  of.

evetiLs
e.      I\Iaking  compar`isons
f .     Reccjgnizi.ng  r'elated  aspects
a.     Exti``act_i.ng  or   r'ccogniz,ing  the

centr.al  meaning
h.     Reflecting  on  the  meaning  of

e.xperiences

4.       TOWARDS   LOGICAI.   REASONING

Str`ategies

a.     Explaining  a  process
b.      riecognjzing   casua]`   and

clependenl  relationships
c.      Recogni£7,ing,  pro-blems   and

so1u+,ions
d.      `Just-.i fyri-tg   judgeiT,out.s   and

ac t,i (J'1:3

e.      Pie[f`lecti}ig   on   event,s   ancl
d r`av`Ting    c`,oi)e] u`t`>i(.`.ris

f .       Reecg`r.izii`.g   priji^ei+`i].es

5.       PREDICTING

St-rategie`s

a.     Anticip.ating/for.ecasting
b.     Anticipating  the  detail

of  event
c.     Anticipating  a  sequence

of  events
d.     Anticipating  pr`oblems

and  possible  solutions
e.     Anticipating  and  recog-

nizing  altcr`native
courses   of`  action

f`.      Predicting   I-,he   coiise-
quences   c)f   actio}is   c)r`
events

6.       PROJECTING

Str`ategies

a.     Pi.ojecting  into  the
experiences  of  others

b.     Pr`ojectir`.g  int.o   the
feelirigs  of  others,

c.     Projecting  into  the
reactions  of  othet'`s

d.     Projecting  into  sit,ua-
tions  never  experienced

7.       IMAGINING

Str`ategies

a.     Developing  an  imaginary
Situation  based  orL  i`eal
life

b.     Developing  an  imaginar`y
situation  based  on
fantasy

c.     Developing  an  original
stor.y



A   FRAMEWORK   FOR   THE   CLASSIFICATION   OF   LANGUAGE   USE

OPERATIONAL   DEFINITIONS

1.      SELF-MAINTAINING  -the   use   of  language   to   cr.eate   an  awar.eness   of
the   speaker''s
other`s ,

identity  and  to promote  his  position  in  r.elation  to

a.     Refer'r`ing  to  physical  and  psychological  needs  -  includes  utt.er`-
ances  which  seek  to  satisfy  desil`es.

b.     Pr`otecting  the  self  and  self  inter`ests  -includes  utter`ances
spoken  in  defense  of  oneself  and  one's  r.ights  and  pr`operty.

c.     Justifying  behavior  or  claims  -includes  utter`ances  which  give
a  psychological   (appealing  to inter`nal   states  or.  motivations)
or  social   (appealing  to  r`ules,   conventions,   what  is  expected,
or  simply  fiat)   r.eason  for  actions  or`  demands.

d.     Cr'iticizing  others  -  includes  utterances  which  find  fault  with
the  listener`  often  by  belittling  his  status  or.  abusing  him  by
name-calling.

e.     Threatening  other`s  -includes  utterances  which  pro!nise  to  br`ing
about  a  state  considered  to  be  unpleasant  to  the  listener.     A
thi.eat  is  usually  accompanied  by  a  stal:ement  of  the  external
conditions  under.  which  the  event  will  take  place.

2.     DIRECTING  -the  use  of  language   to  contr`ol  or`  regulate  the  physical
actions  and  oper`ations  per`for`med  by  oneself  and  other`s

a.     Monitor`in`r`;  own  fictions  -  includes  the   running  commcr.tary  or`
which  accompanies  and  reflects  upon  the  speaker.'s

own  ongoing  activity.

b.     Dir[ecting  the  actions  of  the  self  -includes  the  r`unr]ing  com-

C.

d.

mentary  or  monologue  which  guides  and  controls  the   speaker"s
orm  ongoing  activity.     It  implies  a  measure  of  high  concentr`a-
'tion  on  precise,   sustained  or`  intricate  activity  which  commonly
occur`s   in  the   face  of  so:ne  difficult\'  t`ir`  obstacle.

Directir_f,  the  actions  of  other`s  -  incJ.udes  uttelTances  which  are
dcsi!;ncJ   t,a  guj.de   a  listener   through  ar,  inunediate  action  or
sericsL`,   o.``   actions.

Collab()I.atj-nf;
i-----_'----.---

jn  action  with
cooperationi.n   a   cont,e.¥`i.   of`

others  -  includes  utteran(`es  tiiade
wliich  pr`()pose;.   or`   plan   a   f.'t)ui-se   c,i

action   for   the   speakc-.i.  and   one   or  in()r`e   ].isteners.

3.      REP0l{'l`ING   -t,l`ic   use   of   langu{,I{.`;e   to   provide   infol`matjon   a..bc)ut   pa>`,+v
and   pr'cf:t`nt,   ex|)criences.
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a.     Labelling  -  includes  utter`ances  which  serve  the  simple  purpose
of  identifying  obser`ved  phenomena.

b.     Refer`r`ing  to  detail  -includes  utterances  which  serve  to  des-
cribe  the
events ,

cr`iter`ial  attributes  of  objects,  actions  and/or

c.     Refer`r`ing  to  incidents  -includes  utter`ances  which  describe
the  occurrence  of  an  action  or  event.

d.     Refer.r`ing  to  the  sequence  of  events  -  includes  utter`ances  which
accurately  reflect  the  ser`ial  nature  of  several,  related
or  incidents.

actions

e.     Making  compar`isons  -includes  utterances  which  link  objects,
actions,  or`  experiences  through  examination  of  similar`ities  and
di ffer`enc es .

f .     Recognizing  related  aspects  -  includes  utter`ances  which  posit
an  association  between  two  or.  more  actions  or`  events.

9.     Extr`acting  or  r`ecognizing  centr.al  meaning  -  includes  utterances
ch  impose  a  pr`imary  str.uctur`e  or`  cohei.ence  upon  a  situation

or'  event  and  serve  to  unify  the  contr.ibuting  par.ts  into  a  com-
posite  whole.

h.     Reflecting  on  the  meaning  of  experiences  -  includes  utter`ances
ch  expr`ess  the  speaker"s  at,titudes  or`  feelings  about  a  situ-

ation,

4.      TOWARDS   LOGICAL   REASONING   -the   use   of   language   which   employs   r`ation-
al  thought  and  argument  to  inter'pr`et  exper.iences.

a.     Explaining  a  pr`ocess  -  includes  ut,ter`ances  which  descr.ibe  a  part-
ticular`  method  of  doing  something,   gener`ally  involving  sever`al
steps  or  oper`ations.

b.     Recognizing  casual  and  dependent  relationships  -includes  utter`-
ances  which  acknowledge  a  logical  and  relevant  connection  be-
tween  two   situations  and  which  expr`ess  this  most  commonly  in
ter`ms   of  "how"   and  "why."

c.     Recognizing  pr-oblems   and  their.  solutic)ns   -  include.s   utter`ances
which  acknov`7lege  obstacles   to   a  course   of`  action  and.   suggest
ways  to   sur`mount   them.

d.     Justifying  judgements  and  acti

e®

-  includes  uttei`ances  which
off.cr`  a  I`eason  or  explanat,icjn   1`or  decisions  and  behavior'  which
apply  only  to  a  particular`  situation.

Reflecting  on  eve,nts   and  dr`awing  conclusic)ns  -inclu(-les   uttc`r-
ances  which  cvaluatuc  the   implicatioiis   of`  an  action  or`  event  and
result  in  judgement-,s.
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f .     Recognizing
elemental

principles  -  includes  ut,ter`ances  which  provide  an
1.ule  or`  r`ules   to   explain  observed  phenomena.

5.     PREDICTING  -  the  use   of  language   to  extend  communication  beyond
irmedia.te  present or  Past  exper`iences  to  events  that  ha\7e  not  yet
occur.red  and  which  may  never`  take  place.

a.     Anticipating/forecasting  -  includes  utter`ances  which  contem-
plate   future  happenings  or`  r`emote  concerns.

b.     Anticipating  the  detail  of  actions  and  events  -  includes  utter.-
ances  which  delineate  or
concerns .

describe  future  happenings  or  remote

c.     Anticipating  a  sequence  of  events  -includes  utter`arices  which
pr`opose   an  or`dered  ser`ies  of  r`elated  actions   or`  events.

d.     Anticipating  pr`oblems  and  possible  solutions  -  includes  utter`-
ances  which  acknowledge  possible  obstacles  to  a  planned  course
of  action  and  suggest  ways  to  sur`mount  them.

e.     Anticipating  and  recognizing  alter.native  courses  of  action  -
1 ncludes  utterances  which  offer  sever.al  different  inter`preta-
tions  or  explanations  of  a  situation.

f .     Predicting  consequences  of  actions  or`  events  -  includes  utter`-
ances  which  suggest  a  possible  outcome  of  some  immediate  or
futur`e  action  or`  event.

6.     PROJEC,TING  -the  use  of  language  within  an  unfamiliar  or  exter.nal
context .

a.     Pr`ojecting  into  the  experiences  of  others  -  includes  utter`ances
which  contemplate   ever`yday  occur`r`ences   fr`om  another`' s  pel`spec-
tive ,

b.     Pr`ojecting  into   feelings  of  ot;her`s  -includes  utter`ances  which
reflect  what  it  feels   like  to  be  another`  individual.     Emotions
and  attjt,udes  which  ar`e  representative  of  another`'s  point  of
view  ar`e   expr`essed.

c.     Pr.ojecti_ng  into  r.eactions  of  other`s  -includes  uttel`ances  which
consider  how  another  individual
situation  or`  exper`ience.

Twi5=ld  r.espond   to  a  particular`

d.     Pr.o,.iect-ing  into  situation  never  experienced  -included  utter-
L=arfutanc`es   in  which  the   speaker  conj.ecture his  own  feelings

ancl  reactions  to  unfamiliar  activities  or  events.

7.      1MAGINlr\TG  -the  use   of  language   to   create   a   context   o.f  Liake-believe

a. Develc)ping  an   imaginal``v  situ_ation  based  on   r`e,al   life   -includes
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utter`ances  used  to  assume  a  make-believe   r`ole   in  a  situatic>n
which  is  possible  in  ever`yday  life.

b.     Developing  an  imaginary  situation  based  on  fantasy  -includes

C,

utterances  used  to  assume  a  make-believe  r`ole  in  a  situation
which  has  never  happened  or`  could  never`  happen.

Developing  an  original  stor`y  -  includes  a  fictional  account  of
inciden-ts or`  events,   gener.ally  consisting  of  an  intr`oduction
development,   and  a  conclusion.
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IJESS','JN:

I N S 1` 1{ I. T f: .I '[ \~,` :`j t`,  ;

I.,,,,, r,   LT'fJ(;e     i  `)

i(c-a(3   -r,:..itj   story.      Ask   the   children   the   que:I,t,ions   on
Pages   1>,   .-   `1   of   tr.e   lesson   plar`..

ORIENTIpj'G   RErvlAttJ{:       T(jd:.iy   I   am   going   to   read   a   story   about   Hunpty   I)umpt,y
and  when   I   am   finished   I  will   ask  you  sonie   questions
about   the   story.     So   let's  put  on  our`  listening  ear`s.

SCENE :

T 0 P -I C :

ACTIVITY:

TASJ( :

IIumpty  Dijmpty  Playing

Eggs

Listening  and  Intcr`pr`eting
(Page   1)

Humpty  Dumpty  asks   his   fathc[`  the  king  if  he
m`:iy  gc`   outside   a}id  play.      The   king   gives   his   son,
Humpty  Dumpty  permission.      The   king  tells  IIumpty
Dilmpty  to  be  very  car`eful  while   out,side.      lie   i`eminds
him  that  he  can  get  hur`t  very  easily  since  he  is   an
e pJ g .

IIulllpt.y  Dumpty   lives   in  a  castle  with  his   family.
He  decides  to  play  in  the  court-yard.     This  play  ar`ea
has  high  wal].s  all  around  it.

Humpty  Dumpty  dccidf?s   to   climb   the   stair`sT,   to
the   top   of  the  wall.      Ht`,`   sit,s   dovm  ther`e   to  wait   fort
some   otJier`  c`hildren  to   come   and  play.

A  friend   of  Hunpty  Dunpty's   comes  up  the  stair`s
to  the  wall  to  pJa.v.     They  decide  to  play  tag.
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T[lEr,IE :

ACTIVITY:

LESSON:

SCENE :

TOPIC :

TASK:

SETTING:

PARTICIPANTS:

ORIENTING
AUDIENCE :

Clothes

Role  Playing

Thr`ee   (Page   3)

Dressing  for`  school   (imagining  -based   on   r.Gal   life)

What  to  wear`  to   school.

Jalnie   tries  to  make  his/her`  mom  and   dad  under`--
stand  that  he/she  must  be  allowed  to  wear  his./her
new  shor`ts   to   school.     His/her  mom  and  dad  think
that  Jamie  should  wear  long  pants  because  it  has
been  snowing  and  it  is  vel`y  cold  outside.

In  the  home  before  br`eakfast

Mom,   Dad,   and   Jamie

1.     Name  the  people   in  the   stor`y.
2.     What   does  Jamie  want   to  wear   to   school?
3.     What  do  mom  and  dad  want  Jamie  to  wear  to

school?     Why?
4.     What  is  the  weather`  like   in  the   stor`y?

CHARACTERS                                                                                FACILITATORS

Janie

Mom   and   Dad

I  want  to  wear`  my  new  short,s   to   school  today.
My  shorts  are  so  pretty,   that  is  why  I  want   t,o  wear`

them.
I  do  not  like  those  ugl_y  pants.
Why  can't   I  wear  my  shorts?

It  is  too  cold  to  wear  shorts  to   school.
If  you  wear  shorts  }rour  legs  will  get  cold  and  you

might  g,et  sick.
Do  `you  want   to  be   cold  all  day  at   school?
These  pants   will   keep  you  warm.
You   can  wear  your`   shor`ts   wh{-,`n   it's   hot.
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TIIEME :

ACTIVITY:

LESSON:

SCENE :

TOPIC :

TASK :

SETTING :

PART IC IPANTS :

ORIENTING
AUDIENCE :

Clothes

Role  Playing

Four`    (Page-3)

Dr.essing  for  outer`  Space   (imagining  based  on   fantasy)

What  hat  to  wear`  in  outer  space.

"Squirt"  is  a  little  boy  that  lives  in  outer`
space.     One  day  "Squir.t"  went  to  visit  ear`th  and
went  to  a  birthday  par`ty.     At  the  bir`thday  par.t,y
he  got  a  birthday  hat.     "Squir`t"  likes  his  birthday
hat  very  much.     "Squir`t"  wants  to  wear`  his  bir`thday
hat,   but  his  mother.  wams  him  good  boys   only  wear
their  outer  space  hats  in  outer`  space.

In   the  home  befor`e  breakfast.

Mom  and   "Squii.t"

1.     Nalne  the  people   in  the   story.
2.      What  does   "Squil-.t"   want  to  wear`   in  outer`   space?
3.      What   does   m^om  want   "Squirt"   to   wear`   in   outer`

space?

CHARACTERS

"Squj-rt"

Mom

FAC I L I TAT OR S

I  want  to  wear  my  bir`thday  hat,   today.
My  birthday  hat  is  special,   because  I  got  it  from

ear`th.
I  think  ny  space  hat  is  silly  looking.
I   like  the   color`s  of  my  bir`thday  hat.
Why  can't  I  wear  ny  bir.thday  hat?

Good   space  boys  wear  their  space  hats.
Everyone   in   outer`   space   \``car.s   spac`.   hats.
Bad   space  boys  wear  their  bir`thday  hats.
You  can  wear`  your`  bir`thday  hat  when  .you  go   to   an

ear.th  bir`thday  party.
You  bettcr`  bc   a   good   space   boy  ar]d  wear  your`   space

hat.
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THEME :

ACTIVITY:

LESSON:

SCENE :

TOPIC :

TASK:

SETTING:

PARTICIPANTS:

ORIENTING
AUDIENCE :

Cold  Things

Role  Playing

Five    (Page   3)

The  Snowball  Fight   (imagining  -based  on  real   life)

Hur`ting  anot,her  child

Jody/Jodie  and  Chr`is  are  playing  in  the  snow.
They  decide  to  make   snowballs.     Pat  comes   over.  to
play.     He/she  is .a  ver`y  little  boy/gir`l.    ,Jody/
Jodie  doesn't  want  to  play  with  Pat.     He  thr`ows  a
snowball  at  him/her`.     Pat  is  hit  in  the  face  and
r.uns   home   cr`ying.

At  home  in  the  front  yar`d.

Jody/Jodie   (the  bad  boy/gir.1) ,   Chr`is   (the   fr`iend) ,
Pat  (the  little  hur`t  boy/girl)

1.     What  are  the  childr`en  doing  outside?
2.     Who   is   the  bad  boy/gir`1?
3.     What  is  going  to  happen  to  Pat,   the  little  boy/

girl?

CI.IARACTERS

Jody/Jodie

Pat

Jody/Jodie

Chris

Jody/Jodie

FACILITATORS

Let's  make   snowballs.

I  want   to  play.

You  go   away.

Don't  i,hr`ow  it,   at  him/her`.

I   think  lnom   saw  mc.
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THEi\1E :

ACTIVITY:

LESSON:

SCENE :

TOPIC:

TASK:

SETTING:

PAR T I C I PAN T S :

ORIENTING
AUDIENCE :

Noisy  Things

ftole  Playing

Ten   (Page   3)

Waking  up  the  baby  during  nap  time.

Playing  a  r`adio  too  loudly.

Mom  t,ells  Lynn  and  Tr`acy/Tr`acie   tc`  play  quietly
since  the  baby  is  trying  tc  sleep.     Lynn  a]1d  Tracy/
Tr`acie  have   taken  their`  naps   but   their`  bab``y'  br.other`/
sister.  Jack/Jackie  has  just  fallen  asleer`.     Lynn
wants  to  play  with  the  r`adio.     Ile/she   likes   to  dance
to   loud  music.     Tracy/Tr`acie   tells  him/her`  nctt   to
turn  it  up  too   loudly.     Mom  is   coming  in  the   clen.

At  home   in  the   den.

Lynn   (the  bad  br`other/sister) ,   Tracy/Tr`acie   (the
ot.her  br`other./sistcr`) ,   Jack/Jackie   (the  baby  brother`/
sistei`  that   is   crying)   and  rt.Ion.

1.     What  ar`e   the   childr`en  going  to  play  with?
2.     Who   is  taking  a  nap?

CHARACTERS FACILITATORS

Tr`acy/Tracie

Mom

Play  qu-jetly.

I  want  to  pla.v   the  r`adio.
Let's   dance   to   loud  music.

Don't   turn  it  up   so   loudly.

Why   is   the   baby   cr`.yJ..ng?
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PROPERTIES   0F   FRUIT

VOCABULARY

LESSON:       Eleven(Page   2)

Chei`r`ies  -small,   r`ed,   r`ound,   shiny,   smooth,   glossy.

Str`awber`r`ies   -small,   r`ed,   pointy,   pr`ickly,   juicy,   sticky.

Raspber`ries  -tiny,   red,   r`ound,   dull,   fuzzy,   hair`y.

Lemons   -medium-sized,   yellow,   roundish.

Limes   -medium-sized,   gr`een,   round,   har`d,   juic`y.

Pineapples  -lar`ge,   br`own   (outside),   yellow   (inside),   prickly,   spiny,
sharp   (for  outside  texture),   juicy.

Melons  -lar`ge,   tan   (outside),   or`ange   (inside),   round,   rough   (out,side),
smooth   (inside),   slippery,   wet,   juicy.

Or`anges   -medium-sized,   c)range,   r`ound,   smooth  but  bumpy,   very  juicy.

Bananas  -long,   thin,   brown  and  yellow  spotted   (outside),   w'hi`te   (in-
side),   snioolh,   tough  peel,   cr`eam`y,   soft,   sometimes  mushy   (insjde)

Apples  -medium-sized,   r`ed   (outsj.de),   white   (inside),   r`ound,   smooth,
shiny,   polished   (peels),   cr`isp,   dull   (inside).

Mangoes   and   coconuts   are   important  examples   o-f  t,r`opical   fr`uits   with
which  Latin-Amer`ican  childr`en  are   likely  to  bc-   familiar  and  plea`sed
to  talk  about.

Mangoes   -red,   yellow,   and   gr`een   (outside),   }'ellow   (inside),   s{)ft,
slippery,   creamy,   sweet.

Coconuts  -br`own   (outside),   whit,e   (inside),   rough,   hairy,   scratchy~TiirtTgTde) ,   smooth   (inside) ,   hard.

From:       TALKABOUT   2,   by   Judit,h   ]'asmanick,    p.    177.
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